Bibliographic Instruction at Learning
Resources Centers in North Carolina

Susan Janney

Whether or not it is a “self-evident social
good,™ bibliographic instruction (BI) has become
an issue, a discipline and even a “political move-
ment™ to some librarians. Despite the revived
interest in a service that learning resources cen-
ters (LRCs) have traditionally provided, little
information is available on bibliographic instruc-
tion in North Carolina’s community college Sys-
tem.

A survey of librarians at LRCs in the state
was conducted during fall, 1985, to ascertain how
they address the issue in philosophical and prac-
tical terms. Besides providing an overview of cur-
rent adult “library literacy” efforts, the findings
might encourage program evaluation, profes-
sional development and additional investigation
in bibliographic instruction.

What is BI? — A Survey of the Literature

For purposes of this study, bibliographic
instruction is defined as reference services that
teach patrons how to use the LRC in particular
and libraries in general — the “who, what, when,
where, why and how” of library use. Depending
upon the setting and objectives, instruction might
entail individual reference service, orientation
tours, workshops, classroom lectures and/or
formal coursework. In this sense, the term
encompasses the distinctions writers such as
James Rice and Anne Roberts make among “lev-
els” of bibliographic instruction.

Rice’s hierarchy consists of “library orienta-
tion” (introducing “library facilities, the physical
plant, the staff, the departments, and a few very
commonly used resources”)? “library instruction”
(covering “more advanced techniques for infor-
mation access and library use”)* and “bibliogra-
phic instruction” (formal or complete coursework
integrating “all levels of library orientation and
library instruction™),

Roberts defines bibliographic instruction as
the “intensive process of teaching ... efficient and
effective” library use by elucidating “research
methodology, search strategy, and the biblio-
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graphic structure of a given literature in a disci-
pline.” In her view, bibliographic instruction plus
“library orientation” (explaining “available library
facilities and services”) equals ‘library instruc-
tion."

While library orientation is only a component
or “level” of bibliographic instruction, it could be
the mainstay of a program for most community
college and technical institute students. Gener-
ally, curricula are not geared to the “use of sophis-
ticated reference materials so necessary for
upper level and graduate study. Instruction is
seldom aimed at developing in-depth research
competencies."” Moreover, vocational and techni-
cal coursework is generally not amenable to the
“typical, successful library instruction programs
keyed to research papers.™

Thus, given the community college/technical
institute’s mission, curricula and diverse student
body, various approaches to bibliographic instruc-
tion should be offered. Ideally, the program would
incorporate the following key elements of adult
education: 1. several starting levels, 2. several
profitable points of termination, and 3. several
rates and directions of advancement.”® Viewed
from this perspective, bibliographic instruction
and other kinds of reference work can form the
continuum of an “integrated information services
program.”!!

However, it should be pointed out that the
objectives of bibliographic instruction programs
“of necessity must be unique to each institution
and be the product of that institution.”2

Why BI?

The American Library Association urges all
libraries to make user education “one of the pri-
mary goals of service” having the “same adminis-
tration, funding, and staffing as do more tradi-
tional library programs."'* The Association of
College and Research Libraries Bibliographic
Instruction Task Force guidelines exhort a library
“not only to support the teaching function of its
parent institution but also to actively participate
in that funetion." The program should be based
upon a “written profile of the information needs



of various segments of the academic community”
and a “written statement of objectives.”’s The
“Think Tank” recommendations assert that “com-
betency in library research should be a funda-
Mmental goal of education. Effective bibliographic
instruction” helps students understand the “na-
ture of learning and scholarship, directly sup-
Ports their coursework, and helps prepare them
for self-directed life-long learning.™e

It may be that “bibliographic instruction
Needs no more justification than instruction in
Composition or any of the liberal arts,"7 but the
ISsue often seems tenable when LRCs try to reach
Students in other classes. Students in vocational
and technical programs, for example, “tend not to
have prior library use experience and may be
embarrassed or afraid to use the LRC, or may
Simply see no relevance in it.”$ Furthermore, their
Instructors also might not have had “library usage
4$ an important part of their backgrounds. They
are often not aware of what the LRC can do for
them and their students.”*

Adult students in general do not “identify as
Completely with the student role ... They have
Other responsibilities ... which compete for in-
}f'ol'.rement.“20 Their participation in bibliographic
Instruction “will be shaped more by their own
Perceptions than by passive acceptance of the
Values of faculty and librarians.”

Then there is the danger of succumbing to
the “head-in-the-clouds” approach preached by
the “moral majority of the library profession.”
Constance McCarthy warns that students who
have been led to believe that they have been
€quipped “to use any library unaided, for any
Purposes, for the rest of their lives” are actually
l]]‘IZ'I'(’.‘parecl to face the complexity and dynamics
f librarijes, 2
_ John Swan adds that “if bibliographic instrue-
tion is treated as an end in itself, a discipline for
Students to master, rather than a path to the
Mastery of real disciplines,” the relationship

©tween library use and learning can be ob-
SCured 24

Library instruction that instead encourages a
"ealistic view of bibliographic research will not
?e‘uﬂe students that one outline or “tipsheet” can
®hcapsulate good research strategy for all disci-
Dlineg 25

If students can also discover their “own
D_(’WEI‘ to get information,” bibliographic instruc-
Yon might provide the “incentive to continue
€arning begun in the classroom” or to devise per-
301_131 learning projects.?® Therein lies its relation-
fl.“D to adult education, or what is known as

ifelong learning or independent learning,"7

Bibliographic instruction, then, can effec-
tively support classroom teaching if it is practical
and student-oriented. It can also serve as one
component of a complete learning resources pro-
gram. Even if it cannot induce most students to
become independent, life-long library users, it
might help to demonstrate the LRC’s interest in
their pursuit of lifelong learning.

Thus, given the community
college/technical institute’s
mission, curricula and diverse
student body, various ap-
proaches to bibliographic in-
struction should be offered.

What are North Carolina’s LRCs Doing?

What are LRCs in North Carolina's commu-
nity college system doing about bibliographic
instruction? Manual searches of the literature
and a database search by the State Library;
inquiries at the libraries and library schools at
Appalachian State University, East Carolina Uni-
versity, North Carolina Central University, UNC-
Chapel Hill and UNC-Greensboro; and contact
with the Library Orientation Instruction Ex-
change uncovered no studies on this specific sub-
ject. Consequently, the author conducted a survey
during fall, 1985, to get some “baseline” informa-
tion.

The survey instrument was a questionnaire
incorporating key points covered in the ERIC pub-
lication, “Organizing and Managing a Library
Instruction Program: Checklists;™® Evaluating
Bibliographic Instruction: A Handbook, by
ACRL’s Bibliographic Instruction Section?® and
The Bibliographic Instruction Clearinghouse: A
Practical Guide, by the Bibliographic Instruction
Section’s Clearinghouse Committee.®® Nineteen
multiple- and forced-choice questions covered
bibliographic instruction program planning, ad-
ministration, implementation and evaluation. A
final section employed a Likert scale to elicit atti-
tudes about such issues as the role of public
schools, library schools and professional organi-
zations in bibliographic instruction. Most items
permitted alternate responses, and comments
were encouraged.

A questionnaire and cover letter were mailed
to the director or reference librarian (depending
upon staff size and job titles) of each LRC in the
community college system. Forty-eight of the 58
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questionnaires were returned, an 83% response
rate. Several participants wrote notes on the sur-
vey, supplied sample program materials and pro-
vided follow-up telephone interviews.

Results of the survey are summarized below,
following the format of the questionnaire. (Note:
Some questions were not answered by some par-
ticipants. Thus, percentages and other statistics
are based upon the total number of responses per
item.) A complete copy of the survey follows.

1. What types of BI are provided? As shown
in Table I, the most prevalent approach to teach-
ing library skills is the orientation tour, followed
by individualized instruction/reference service.
Seven schools also require bibliographic instruc-
tion (at least for some students), and five offer an

elective course.
TABLE I

Types or “Levels” of Bibliographic Instruction

% of No. of
Types of BI LRCs LRCs
Required course A6 7
Elective course 10 5
Course-related/ course-integrated .50 24
Warkshops or term-paper clinics 19 9
Individual classroom lectures/demos. bH2 25
Orientation tours 88 42
Individualized instruction 67 32

48 respondents = 100%

2. What is usually taught? Virtually all of the
programs (98%) cover general instructions for
using basic “research tools” (i.e., the catalog and
periodical indexes), the LRC’s layout and how to
locate materials (96%), and information on
resources, policies and procedures for patrons
(92%). Seventy-one percent of the programs
introduce research techniques. Less than half
offer detailed instruction about research, the
classification system, reference works and audio-
visual media (including computer software). This
advanced instruction is offered in the BI courses
and in some orientations.

3. What media/methods are used? The lec-
ture method is used most often (88%), followed by
the use of library reference exercises (65%), audio-
visual media (63%), and handouts (62%). Self-in-
structional modules are used at only four, or eight
percent, of the schools,

4. When is BI offered? Fall is the busiest
quarter, when most LRCs are orienting new stu-
dents. Bibliographic instruction (all types) is
offered an average of 18 times then. Averages for
other quarters are: spring, 11; winter, 10; and
summer, 7. Three LRCs noted no BI activities dur-
ing summer quarter, but one reported 50.
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5. How many people are taught annually?
Estimates range from 2,000 participants at one
school to 100 at two. The median number is 350;
the mean, 523.

6. Does the LRC administer BI? At seven of
the 48 schools represented, the LRC is not
responsible for all, or most, of the BI on campus.
Alternatives cited include: work with a faculty
liaison, independent work by some faculty, and
the incorporation of Bl into other courses (course-
integrated BI).

7. Who usually implements BI? At half of the
schools, a “designated LRC staff member” usually
provides the instruction. The LRC director teach-
es most often at 39% of the schools. At 11 schools
(24%), the LRC and the faculty jointly provide BI;
at eight (17%), an instructor often works inde-
pendently.

Some of the alternative approaches noted
above are exemplified by the programs at Car-
teret Technical College (required course), Vance-
Granville Community College (elective course)
and Mitchell College (course-integrated).

Carteret’s Library Science 1000 course (Gen-
eral Education curriculum) parallels the one East
Carolina University requires of all new students.
In fact, LRC director Ed Shearin teaches it as an
adjunct professor of ECU’s continuing education
division. The course is a co-requisite (with the
English “research paper” course) for college-
transfer candidates. The 1.5 credit-hour course is
offered fall, winter and spring quarters. Classes
are held two hours a week. Instruction centers
upon general research principles and their appli-
cation. The basic text is a booklet compiled by Dr.
Shearin, which is sold in the bookstore. Students
are graded on assignments, tests and the comple-
tion of a “pathfinder” or bibliography. Most of the
coursework is done at Carteret's LRC, but stu-
dents take at least one “field trip” to ECU’s Joyner
Library. This fall, the LRC will provide orienta-
tions for the technical English course required in
vocational/technical programs.

Vance-Granville offers an elective “Library
Services” course (English 105) every quarter. An
average of 12 students enroll for each class.
Taught by librarian/instructor Frank Sinclair, the
course acquaints students with print and non-
print media, A/V equipment, the LRC's resources
and services, and research techniques. Reference
questions, exercises and tests cover such areas as:
the Dewey Decimal System, the catalog, general
and specialized reference works, periodicals,
microforms and bibliography (in principle and
practice). Evaluation is based upon assignments
and a final exam.



Until recently, Mitchell's college-parallel stu-
dents took a requisite research skills course for
one quarter-hour credit in English. In fall, 1985,
the instruction was integrated into English 151,
the “research” course. Basic library tools and skills
are introduced, and students get experience in
using the LRC. Their participation is factored into
their final grade.

Marcia Bradshaw, LRC director, begins with a
one-hour classroom session for each section of
the course (nine were open last fall). Transparen-
cies and a videotape, “The Mitchell LRC” are
shown, and a “topic list” is distributed. (The
Course requires a research paper, and the LRC
lists various topics on which it has sufficient
resources.) Students also complete an exercise
using the catalog, periodical indexes and News-
bank. Copies of “A Reference Guide to the Mitchell
LRC” are available at the reference desk for stu-
dent use. The LRC also provides similar instruc-
tion in the technical English course required for
Vocational/technical students.

All three LRCs (as well as many others) offer
a range of reference services, including program-
related orientations, to support bibliographic
instruction.

8. Do faculty support BI? Giving rough esti-
Mates of what percentage of the faculty/staff
Support BI efforts, the LRCs perceived the most
Cooperation in the integration of BI into classes
(mean percentage: 43) and in the assignment of
Classwork requiring the use of LRC materials
(40%). Approximately 30% of the faculty and staff
Promote BI and/or LRC use, and accompany stu-
dents during BI sessions. A mean of 27% request
Orientations. Still fewer plan BI with the LRC staff
(18%), require their students to master library
skills (16%), personally receive BI (15%), help
€valuate BI (13%), and invite LRC staff members
to departmental meetings (12%). The lowest level
f’f apparent participation was in presenting BI
Jointly with the LRC staff (10%).

9. How is BI promoted? By far, the most fre-
quent means of promoting Bl is through discus-
Slons with faculty/staff patrons at the LRC, or
With those who frequent the LRC (used by 94% of
the LRCs). Eighty-one percent use handbooks,
handouts and other materials. Other popular
avenues of promotion include: discussions with
Student patrons (66%), discussions with faculty/
Staff “non-patrons” (53%) and information in col-
lege handbooks and catalogs (53%). Eight LRCs
(17%) use the student newspaper; five (11%) use
the local newspaper. One each use the school's
fable television channel and departmental meet-
ngs,

10. Who wusually receives BI? Seventy-two
percent of the LRCs frequently provide BI
oriented to students in a particular course (usu-
ally an English course). Forty-eight percent con-
centrate on students in a particular program,
usually nursing. Other “target” groups include:
associate degree candidates in general (46%) and
evening students (33%). Only 24% of the programs
are geared to technical and vocational students.
Seventeen percent typically involve Adult Basic
Education students. Regular Bl sessions for
faculty and staff were reported by 13% and 4%,
respectively, of the LRCs.

A primary goal of most of the
BI programs (92%) is, indeed,
“to help students find sources
for their assignments.”

11. What are the goals? A primary goal of
most of the BI programs (92%) is, indeed, “to help
students find sources for their assignments.”
Eighty-five percent seek to “promote student LRC
use in general.” Promoting “life-long learning” is a
goal of 75% of the programs, while 69% try to
encourage faculty/staff use of the LRC.

12. What are the guidelines? More than half
(60%) of the LRCs represented do not have a writ-
ten policy, statement of goals and objectives, and
set of procedures for their BI program. Ostensibly,
most of them do have some written or informal
guidelines for this and/or other reference servi-
ces.

13. How are needs assessed? Seventy-three
percent of the LRCs consider curriculum require-
ments in determining needs for bibliographic
instruction. Slightly fewer, 71%, take into account
faculty and staff comments. Students’ comments
figure into the assessments at 58% of the LRCs,
and one-half of them note recurring reference
questions. At three (6%) of the schools, Bl pre/
post-tests are given.

14. Is BI evaluated? Sixty per cent of the
LRCs “continuously and systematically” evaluate
their efforts in bibliographic instruction.

15. How is BI evaluated? The factor most of
the LRCs (77%) use in program evaluation is
“‘comments by students." Seventy-five per cent
rely upon “comments by faculty and/or staff par-
ticipants.” Twenty-nine, or 65%, of the LRCs note
“‘changes in the types of reference questions
asked.” Eight (18%) LRCs use “post-instructional
questionnaires.”
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16. How does BI rate? Table II lists the rat-
ings the librarians gave to their BI program’s
methods/media and results/effectiveness. Most of
the respondents are satisfied on both counts.

TABLE II

Self-Ratings of Programs

Methods/Media Results/Effectiveness

Rating %, (Resp.) Rating %, (Resp.)

Inadequate 0% (0) Below expect. 9% (4)

Needs some Near expect. 41% (19)
improvement 41% (19)

Good 63% (28)  Meets expect. 46% (21)

Very good 7% (3) Exceeds expect. 4% (2)

46 respondents = 100%

17. What affects program quality? The most
common impediment to implementing or improv-
ing bibliographic instruction is “insufficient time
to work out the logistics” (e.g., needs assessment,
teaching methods, evaluation). Fifty-three per
cent of the librarians reported that they wrestle
with this problem. A contender is the “need for
more LRC staff,"cited by 51%. Forty-five per cent
point to “low faculty/staff support,” while 19%
choose “low student support.” Only one librarian
noted the problem of “low LRC staff support.”

18. What will improve BI? The plans or
priorities the LRCs have for improving their bibli-
ographic instruction include the following: work-
ing more closely with faculty and staff (68%),
working on program logistics (41%), investigating
additional modes of instruction (such as CAI and
telecourses) (34%), and improving publicity
(34%). Twenty per cent will encourage profes-
sional development in BI. Only seven per cent will
seek additional funding.

19. What is best for “neophytes’? The ques-
tion, “How do you think library skills are most
effectively learned at your school by those who
have never, or seldom, used a library?” brought
the following responses (Note: 47 of the 48 LRCs
responded; some chose several alternatives. Per-
centages are based upon the number of “votes”
each item received.):

informally, as needed ........ 4% (35)
in a “subject” course, with

teacher’shelp ..o..oeasiomios 38% (18)
in a short-term Bl session

(e.g., orientation) .......... 34% (16)
103 Bl CONLSOE Nt o aia alalia 11% (5)

other: “assignment-related,”
“reference exercises” ....... 4% (2)

20. How significant 1s BI? Table III repro-
duces responses to the last item on the question-
naire. Essentially, most of the librarians agreed
that:

BI is and should be an important service

faculty should be involved in BI (by
requiring or providing basic BI)

teacher training should cover BI
library schools should stress Bl
public schools should require BI

professional development in BI is
available

the profession acknowledges the
significance of BI

Summary

The survey findings suggest that these LRCs
— and others in the state — generally take a

TABLE 111

Positions On BI Issues

Issue

“ of All Responses No. of Responses
SA A D sSD*

Bl is a minor element of my LRC's services.
BI should be an important element of my LRC's services.

The faculty at my school should teach their students basic library skills.
The faculty at my school should see to it that their students know basic library skills.

2% (1)  23%(11) 40%(19) 34%(16)
70%(26) 46%(17) 8%(3) 3% (1)
4%(2) 47%(21) 36%(16) 13%(6)
38% (18) 47%(22) 13%(8) 2% (1)

Prospective teachers should master, and be able to teach, basic library skills

as part of their education.
BI needs more emphasis in library schools’ curricula.
BI should be required in the public schools,

20% (13)  62% (28)
33% (15) 54% (25)
B2% (24) 43% (20)

TH(3)  2%(1)
18% (6) 0% (0)
4%(2) 0% (0)

Avenues for professional development in Bl (i.e,, NCLA, LRA workshops,

news on BI, etc.) are available to me.
The need for, and value of, Bl is underrated by the profession.

12% (5)
12% (5)

58% (25) 28%(12) 2%(1)
40% (17) 47T%(20) 2%(1)

*Key: SA — Strongly Agree A — Agree D — Disagree

SD — Strongly Disagree

20—North Carolina Libraries



Practical, appropriate approach to bibliographic
instruction and are cognizant of the professional
and educational implications of the issue,

The author believes that the subject warrants
additional study, particularly in the areas of bibli-
Ographic instruction for vocational/technical
Students, faculty involvement, and the coordina-
tion of efforts with library and public schools.
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Survey On LRC Bibliographic Instruction

L. What type(s) or “level” (s) of bibliographic instruction (BI)
does your LRC provide?
O required course

{av. enroliment: whenoffered )
O elective course
(av. enrollment: whenoffered )

O course-related or course-integrated sessions

O workshops or term-paper clinics

O individual classroom lectures/demonstrations

O orientation tours

O individualized instruction

2. What is usually “taught” during BI?

0 the LRC's layout: locating the catalog, collections, ete.

O the LRC's resources, policies and general procedures
for patrons

[ general instructions for using basic “research tools"
(i.e., catalog, periodical indexes, ete.)

O detailed instructions on the classification system,
choosing and using reference works, etc,

O using A/V media (including computer software)

0 general instruction on research techniques

0 detailed instruction on research techniques

O other:

3. What instructional media and methods are used?

O lectures

0O A/V media

O self-instructional modules

O classroom exercises

O library reference exercises

O research projects

O tests or quizzes
O bibliographies
O handouts
O handbooks
O displays, point-of-use instructions
O other:
4. How many times is Bl (all types) usually provided each
quarter?
fall winter spring
6. Approximately how many people are “taught” each aca-
demic year?
6, Is the LRC responsible for all or most of the Bl at your
school?
yes
no (please explain);
7. Who usually implements BI?
[0 the LRC director
[ adesignated LRC staff member (position):
1 most of the LRC staff, as needed or on a rotating basis
[0 LRC staff and faculty member(s) jointly
[ faculty member(s)
O other:
8. Roughly estimating, what percent of the faculty and school
staff:
[J Request LRC orientations for their students
[0 Accompany students during Bl sessions
O Plan BI jointly with the LRC staff for their students
] Present B jointly with the LRC staff to their students
O Help evaluate BI
O integrate Bl into their instruction
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[0 Make assignments requiring the use of LRC resources
O Require that their students master basic library skills
O Personally receive Bl

O Promote Bl and/or LRC use

O Invite LRC staff members to departmental meetings

9. How does the LRC promote BI?

O via discussions with student patrons

O via discussions with student non-patrons

O via discussions with faculty/staff patrons

O via discussions with faculty/stall non-patrons
O via posters and/or displays

O in LRC handbooks, handouts, ete.

O in faculty/staff newsletters

O in the student newspaper

O in college catalogs and handbooks

[ in circulars distributed to the public

O in local newspaper

O other:

10. What group(s) receive Bl most often?

O students in a particular course:

O students in a particular program:

O AA, AAS, ete, degree candidates in general

O occupational diploma (voe/tech) candidates in general
0O ABE/GED students

O evening students

O continuing education students

O special credit students

O faculty

O staff (non-LRC)

O community patrons

11, What goals does your LRC have for those who receive BI?

[ to help students find sources for their assignments
[ to help students meet certification requirements

O to help students prepare for college transfer

O to promote student LRC use in general

O to encourage “life-long learning”

O to acquaint faculty and/or staff with LRC resources
O to promote faculty and/or staff use of the LRC

O other:

12, Does your LRC have a written policy, statement of goals and
objectives, and set of procedures for BI?

O yes O no

13. What factors are considered in assessing needs for BI?

[0 LRC use patterns and/or circulation statistics
O recurring reference questions

O comments by students

O comments by faculty and/ or staff

O student surveys

[ faculty and/or staff surveys

O institutional self-study recommendations
O student-body profiles

O curriculum requirements

O area occupational needs

O pre- and post-tests given during Bl sessions

16. How would you rate, overall, the Bl program on:

methods and media results/effectiveness
O inadequate O below expectations
[ needs some improvement [ near expectations
O good O meets expectations
O very good O exceeds expectations

17, What factors impede the implementation or improvement
of BI?
O insufficient time to work out the logistics (e.g., needs
assessment, teaching methods, evaluation)
O inadequate or insufficient instructional materials
O inadequate support funding
[ the need for more LRC staff
O low LRC staff support
O low faculty/staff support
O low administration support
O low student support
O insufficient publicity
O other:

18. What plans does the LRC have for improving BI?
[0 working on program logistics
O investigating additional modes of instruction (eg.,
CAI modules, telecourses)
O securing additional funding
O encouraging professional development in BI
O working more closely with faculty and/or staff
O improving publicity
O other:

19. How do you think library skills are most effectively learned
at your school by those who have never, or seldom, used a
library?

O informally, as the need arises

O in a subject-area course, with the teacher's guidance
[ in short-term BI session (ie., orientations, etc.)

O other:

20. For the following items, please indicate whether you:
SA — strongly agree
A — agree
I} — disagree
S — strongly disagree
O Bl is a minor element of my LRC's services
O Bl should be an important element of my LRC's servi-
ces
O The faculty at my school should teach their students
basie library skills
O The faculty at my school should see to it that their
students know basic library skills /
O Prospective teachers should master, and be able to
teach, basic library skills as part of their education
O BI needs more emphasis in library schools' curricula
0 BI should be required in the public schools
0 Avenues for professional development in Bl (ie.,
NCLA, LRA workshops, news on Bl, etc.) are available

O other: to me
14. Does your LRC continuously and systematically evaluate its O The need for, and value of, BI is underrated by the
BI? profession

O yes O no
15. What factors are considered in formally or informally eval-
uating BI?
O changes in LRC use patterns and/or circulation statis-
tics
O changes in the types of reference questions asked
O comments by student participants

MANY THANKS for your kind assistance ... and any addi-
tional comments you have,

Plese return the survey by Oct, 14th

[0 eomments by faculty and/or staff participants ":_‘“59-“ Janney, Assistant Librarian

O results of post-instructional questionnaires Jaldwell Cof“m““j‘l' College LRC

O results of BI tests and/or exercises 1000 Hickory Boulevard I
O other: Hudson, NC 28638
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